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This chapter consists of the summary of the research which is the conclusion

and also suggestions for EF English First and for further research.

5.1 Conclusion

Based on the result of the research, some divergence has been found
between the teachers’ stated beliefs and actual classroom practice. Most of the
differences were on the use of inductive and deductive approach, integration of
skills and error correction. Reasons for that was mostly some unawareness of
practice and beliefs, meaning that teachers believe those beliefs are right and good
yet it does not mean that they practice it in the classroom. This can be caused by
various reasons. Another reason for divergence is of teachers’ knowledge and
stress level.

The first reason for divergence is some unconscious awareness of the
teachers’ own practice and beliefs, there were some beliefs that they were very
much aware of and practice it in the classroom, such as the importance of teaching
grammar. However for some parts such as the methods in teaching grammar and
other techniques involved, teachers based it on theory and what they knew was
right and good. Yet, what is thought to be good and right might not be practiced in

the classroom, such as the use of inductive approach, error corrections, in Laura’s
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case drilling and use of communicative activities, reasons for so might vary.
Reasons such as time limitations, failing to remember, teachers’ perception of
students’ wants which might not be accurate and another reason for this is Argyris
and Schon’s (gtd. from Anderson, 1980) theory about people’s theories in use.
People hold two different types of theories which are a theory consistent with
what people say which is called espoused theory and a theory consistent with what
people do which is their theories-in-use. So the difference is not between people’s
theory and action but between two different theories of action. When people are
asked in isolation about their beliefs they will say their espoused theory, or what
they think is right and good. However in reality of the practice, it is different,
teachers will draw upon their theories-in-use or a theory behind what they did
when in action and many people are unaware of their theories-in-use. Argyris
(qtd. in Anderson, 1980) suggests that congruence between the two theories of
action results in effectiveness. So congruence between beliefs and action is
needed to result in effectiveness.

The second reason is of their knowledge about various teaching methods.
Teachers knew various methods but they just did not know how to apply it in
class. How the theory can be practiced in the classroom and how those methods
would be suitable in their context and the application that would work. Further
training and professional development might help change this.

The third is teachers’ stress level. Teachers when asked why some of their
practice was not in line with the classroom practice, some mentioned about the

load that they have that day so they did not have time to plan a good lesson and
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they admitted that it was a bad lesson. Another said about how she was stressed
and unhappy with being moved around and her new environment, so it affected
her teaching. Another said that she did not like the class. The ones who did do
what they believed admitted that they liked their class and the students in it. Some
of the teachers even rejected the writer’s request for an observation because they
thought they had a full load that day or they just did not like the class so they
thought it would result in a bad lesson. These participants are colleagues of the
writer so when asked about the divergences, they were quite relaxed when
answering and answered as is. Most of them did not try to justify their actions if
they know it was wrong. They will just admit to it. Justification will come up if

they do not know that what they did might have been wrong,

5.2 Suggestions

The research findings presented here can enable EF English First to realize
the importance of teacher development in oppose to just teacher training, where it
can cause ritual behavior. Seeing that teachers do not realize about some of their
own beliefs, the researcher thinks that it is important for teachers to understand
their own teaching beliefs. This can be done through continuous teacher
development programs, where teachers are made to recognize and be reminded of
their beliefs and the importance of applying those beliefs in their classroom
practice. The teaching of grammar has made it important that students are guided
in order to learn grammar and making the classroom more learners centered.

Teachers in this case are learners who are constantly learning and finding out
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ways to improve themselves. As teacher educators, it is important to also use the
guided discovery method to guide teachers become better teachers and making
sure it is also learner centered in these professional development programs. As
mentioned by Richards (2003) “current approaches to professional development
emphasise the need to focus on the teacher and to allow the programme to be
directed by the teachers themselves, rather than adopting a top-down approach.,
Teachers has mentioned that their teacher training program which came from
EF English First for the NNESTs and programs such as the CELTA certification
for the NESTs has affected their teaching practice and beliefs greatly. From the
study it showed that teachers who received their teacher education abroad are
more likely to apply their beliefs in classroom practice. Therefore a focus on
teaching practice with various teaching methods in oppose to PPP would be very
useful in initial teacher training programs in EF English First. Based on the
interview, none of the NNESTs admitted to learning their teaching practice from
university although all three majored in English Education. Therefore it is
important that education programs in universities teach various teaching methods
and their practice in oppose to merely teaching and understanding the theories.
When it comes to teaching practice, it is most important to know how to practice
the theories because from the result of the research, teachers’ initial training and
the first few vyears of professional development, training, professional
development and teaching practice has a significant effect in teachers’ beliefs and

practice.
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Realizing this fact, it is inevitable to see that trainers have a substantial effect
on teachers’ beliefs; therefore the rotation of trainers throughout the EF English
First centers arouncd East Java becomes crucial. With this periodic rotation,
teachers will get different exposures to various techniques and beliefs in teaching
grammar thus producing teachers’ flexibility and active ability to correspond to
students learning needs and ability in order to benefit the students.

This research was done in one English course which surely cannot provide a
generalization of foreign language teachers in general. The difference in context
or setting will most likely provide different results if done in formal schooling
such as secondary level schools or tertiary level. Other weaknesses such as the
video taping of the classroom teaching and learning process, might have affected
the way the teachers taught or students’ reactions towards the materials being
taught. Several observations without videotaping might have helped to ease some
tensions that might have occurred in both the teacher and the learner. Despite the
weaknesses results from this research might be useful in providing information to
help further research on teachers’ beliefs in teaching grammar and classroom
practice in Indonesia. Further research is needed to find out whether a teacher’s
professional development program can help change teachers actions to agree to

their beliefs.
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