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CHAPTERY

Conclusions and Suggestions

This chapter summarized the conchusions drawn from the previous chapters of this
research, findings and discussion and some suggestions to improve the existing teaching and
fearning condition, particularly the learning of metacognitive strategies and the more frequently

and the appropniately used metacognitive strategies on reading comprehension.

5.1 Conclusions

After a thorough study on the metacognitive strategies used by ITS students on reading
comprehension, the following points can be concluded.

This study is a descriptive study, therefore, there is no control of treatment as is found in an
expenmental study. |

Based on Oxford’s (199a:277) SILL theory, several instruments were made up to elicit data
from both the students and lecturers.

Forty five students were chosen as the subjects of this study using an opportunistic sample,
since the limitation of time, imfavorable situation, and condition the students were facing when
the survey was done. In gathering the data, a multiple choice questionnaire was used, while
written interview was used for mangulatlml

The metacognitive strategies are often used by successful students. Therefore, they have an
important role on the students’ reading comprehension in order to improve their reading abilities.

Metacognitive knowledge of reading strategies makes a bigger contnibution to reading
abilities at higher proficiency levels L2 students than it does at lower proficiency levels L2
students. Accordingly, the successful students used many types of metacognitive strategies and

used them more frequently and appropriately.
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The successful students or the higher proficiency level L2 students used many types of
metacognitive strategies and used them more frequently and appropriately than less successful
students or low proficiency L2 level students did. Therefore, there is a strong relationship
between metacognitive strategies, English proficiency, and reading comprehension.

The questionnaire and interview were firstly tried-out before it was admmistrated in the
real research. The interview was used to cross check the data from the questionnaires.

From the results of the study, several points are inferred:

(1) Metacognitive strategies marked the highest usage by the successful students

(2) The students who can select and use metacognitive knowledge of reading strategies,
reading goals and text characteristics, are not guaranteed to be a good reader in
reading comprehension if they lack specific knowledge of TL.

(3) The successful students tended to be more global, used both top-down and bottom-up
or metacognitive strategies and less mental translation overall in their reading
activities unless to monitor their reading comprehension., while the unsuccessful
students used only bottom-up strategy and tended to use more mental translation in
their reading activities,

(4) The successful students or more proficiency level L2 students ofien wnsed
metacognitive strategies more frequently and appropriately and used many types of
metacognitive strategies than unsuccessful students or less proficiency level L2
students.

(5) The successful students read different subjects much more and were exposed to many
more words and guess their meanmg from the contexts, however, the unsuccessful
students were worried about the meaning of words in context, and they found «
difficult to guess word meaning. Besides, their reading of texts is limited. In other

words, they do not read a lot.



(6) From the interviews with the students it was revealed that metacognitive knowledge
or awareness about knowledge of he or herself in the area of reading, many knows
that familiar-topic material is easier to understand than unfamiliar material, explicit
sentences assist them in task that require reduction of texts to their gist.

These points mmply that the metacognitive strategies have prominent roles in the reading
comprehension. Since the factors like age, gender, personality, motivation, self concept, life
experience, learning style, etc affect the way m which language leamers learn the target
language, it is not reasonable to assume that most language learners use the same good language
learning strategies or should be trained in using and developing the same strategies to become

successful learners.

5.2 Suggestions

The findings and pedagogical implications of this study should be viewed in hght of its
Limitations. First, although the think-aloud protocol techniques widely used method to describe
the metacognitive strategies used and the types of metacognitive strategies use on reading
comprehension, sometimes students do not report all the strategies they employ. Therefore, the
researcher must be aware and if possible interview the students and the lecturers. Second, the
Limitation of times, unexpected fund, and unfavorable condition and situation should be
anticipated long ahead of time. Third, the researcher acknowledges that these findings were not
completely satisfactory, due to the limited number of students, However, the results of this study
give ITS students, English learners, the lecturers, and especially the less successful students a
valuable information about the more frequently and appropriately used of metacognitive
strategies on reading comprehension.

The following suggestions are intended for the attention of the lectures.




(1) The lecturers need to give to the students an opportunity to employ an extensive
reading in class ie. employed sustained silent reading, can lead to major gains in
reading abilities.

(2} As aresult of the discussions with the students, it was found that the selection of the
texts should be based on students’ interest and background knowledge, since familiar

topic material is easier to understand than unfamiliar material.

(3} Both students and lecturers need to become aware of the leamning styles and strategies
through strategy instruction. Attempts fo teach students to use learming strategies
{called strategy training or leamer training) have produced good results (Rubin &
Thompson, 1994: 12). The main objective of such attempts is to allow students to
become more aware of their preferred learning strategies and to help them become
more responsible for meeting their own objectives. Such objectives can only be
achieved when students are trained in strategy use so that they become more

independent and effective.

53 Recommendation for Further Studies

Lastly, the researcher would like to encourage other researchers to develop a further study
that ts not covered in this study.

This study focused on the frequent and appropriate use of metacognitive strategies, used,
whether by successful students or less successful students, in reading comprehension, therefore,
the writer suggests to the next researcher to find out another techmique on reading
comprehension, since there are many strategies influencing reading comprehension.

Besides, strategy instruction research is important in assessing learners metacognitive
strategies, therefore, there is a need for conducting research that will pave the way for building

the theory of metacognitive strategies relevant to current English teaching practice.
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