CHAFTER V

CONCLUSION AND SUGGESTION

3.1 Conclusion

The discussion of the previous chapters sayvs that
this thesis views reading comprehension as the abllity
af the students to understand & given writen  text by
connecting hie inor krnowledge  to the incoming
information. Therefore, too understand & test the
students should have prior kﬁcwledge which relates to
the text. To be able to select their prior knowledas
which is relevant to the text, the students’ Dbrain
showld be active. Unforfunatelyg not all the gtudenta
have appropriate prior knowledgs and/oc have an ablity
to select  theilr prior knowledge that relates to  the
text. In this case, the tescher should help the
students to provide information that the students lack
and/ or help them to select their suitable priar

knowledge to the text. The activities +to provide

information which the students lack and the activities
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the te=xti.

activilier help the studenls Lo uiderstand Ul
fachtuern, casiexs .
Further, In vooabula Tl
ry thal varvics, the idea of Lhe Lext,
=t it o prodlor the meanlig oof Ule
prezoenited  word i oprocented In @ centext.  The

gel e of tlie . re, the preszcntotiaon of
S F ol the =t i Lo men O

cagier Lhen UThe presentallion of ary In

imelats LIt Loe,  stated  that the presented




text. Therefore, by presenting this kind of vocabulary

the students do have some illustratione about the

R

Finally, in prequestioning technique the teacher

one-sentance-sumnary and asks the class to make
gquestions based on the glven ore-sentence—summary. The

prezseptation oy ang-senitence-suamary Will foacuss the

ctudents’  mind on that sentesncs. Then, th shiould be

active in formulating thelr own questicons based on that

ST Y « By doing so the students are traimed to  kEnow

wital kind of information shnald be foound fram the te

b

Mt
From the previows chapters it is  found  that
prereasding activity is important to be done during  the
feavriang 0 readsg CompreneEnsion. Thils conclusion bases
Che following reascns.
First, many eadvantages will be obtained by
administering prereading activity. Tha advantages are as

follows.
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prior knowledge.
2. Frereading ectivity provides the informatian

that the students lack.
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Marty advantages will be found in administering
piotorial context technigque during prereading  activity
in teaching reading comprehansion. The advantages are as
follows. First of &11, pictorial context technique
abtract the students’ intension to the content of the
text., Then,it will build or elicit the students’ pricr

Ernawledge which is relevant to the tent. Further,

prictors context  technigque makes the abstract  ideas
become the concrete ones.
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T advantages (wic preteaching

are as follows. First, the difficulties  1in

vorsbuwlary  will =licit  the

.

shudents pricr knowledge relevant to the texi, since

the meaning of presented vooabuolary carries the idea of

4]

b, Third, the students will sasily remember and

underztand the meaning of presented vooabulary, since it

eaonted 1 context.

is o

Marny advantages will be found in  administering
prequestioning  technigue during prereading activity 1in
tea#hing reading comprehension. First, preguestioning

tecnnigue can elicit the students’ prr-icor  knowledge

&7
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5.2 Suggestion

It is clear that prereading activity is

important to be done duwring the teaching of reading

comprehension. Thersfore, the writer wowld like to

SUgES

1

st the SMA Enqliﬁ“&eachﬁra to adminlister prareading
activity during the teachking of reading comprehension.
This gﬁggeatiwﬁ s based o the comoarison of advantages
and disadvantages in ademirnistering prereading activity
during the tsaching of  reading  comprehension. The

advantages and

carn be seen at th

fl

conclusion section above.
The secaond suggestion is that in administer ing

preveading  activiity  the Lesoh
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administer all of the ithiroe

T
i
g
ol
il
HH
5
T
3

prereading
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technigues ., The teacher may wse one, o ftwo of  the
three suggested techrnigues. 01 course, the teacher’ ' «
consideration  in choosing the  lLechnigues  fthat AlE

gqoing to administer

H1

houlad be bhasasd on many  Tactors,
such &, the characteristic ot the text, the

characteristics af the class arid the time.
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The characteristics of the text are as follows.

1. wvocabulary that is used. 2. the topic of the text. 3
the organizatiion of the text., The characteristicse of
the class are as follows. 1 the ability of the class  in
following & lesson. 2 the english average mark of that
class. 3 the student’ s background krnowledge of the
topic. The time to teagﬁ ore  reading passage, one
instructional objective, can be seen at the GBFPF.

To clarify this idea the following example 1is
aiven. In "The Animal’'s Survival Tactics" (ses apendix
1115, the vocabulary that is used is guite easy for  the
students. The topic of the text 1is so broad that the
students Vwill find some difficulties to understand

the idea. The organisation of the text is not clearly

al]

SEET . The english average mark is &0. And most of  the
students  have already have tre prior  krnowledgs  that
relate ta the text. I+ i= better to administer
pictorial cuntekt, ard preguestioning  technigue.
The suggestion is based on the following reasons. First
of  &ll, by presenting the pictures of animals the stu-
dents’ intension will be esasily attracted to the content

af the text. Therefore, i1t will influence and encourage



the astudents to FEac . Moreover, the
administration of preguestioning technigque guides the
students to find the ideas of the texth. Conseguently,
by  presenting  those two technigques  will reduﬁe the

-—

students’ difficulties in understanding the text.
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The thirth sugaesstion i

i

that 1in administering

1

pictaorial context technique, the tsacher  may present

pictures in the form of phc bet
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slide, moving-picture, eltc. Therefore, thers
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technigus becad in making pictures.
Fourthly, in atministering varahu ] &y

preteaching the teacher has to present 1t in contexst. In

Linis Case, e writer suggest wnat i presenting

vocshulary in context, the ts=acher may use the following

contextual clues, such as,. U

3
T
b

at cause and ef

syponyms, antonyms, functional definition, description,
examples, clause markers, appositves and parenthes,
Firmally, the writer would be glad 1f thers are
friends who are interested in conducting Tield study
concarning  this problem. By daoing so it 1s  hoped that
the idea. which is said that prereading activity is

important in teching reading comprehension, will be more



strengthened and clearer. Moreover, she wowuld be more
gladfull i+ the teachers treaining practice like to
applicate what have beed discussed here during their
FFRL. By doing so it is hoped that the SMA teacher would
also  reallze that persrading activity is  imporitant in
teaching reading comprehensicn. Therefore, it is hoped
that they would not  dlgnors prereading activity  in

teaching reading comprehension.
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