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CHAPTER V

SUMMARY AND SUGGESTIONS

A summary and conclusion of the study are presented in this chapter.

Some suggestions are given afterwards.

5.1 Summary and Conclusion

This study was aimed at describing to what extent the Widya Mandala
Univérsity S1 students could read Indonesian political news cntically. The study
was inspired by the fact that political news in Indonesia tended to contain biases
due to many factors, such as the comple){ity of the news institution, the news
writer’s objectivity, immaturity and limited ability. Researches done by Sudibyo
(2001) have shown Indonesian political news was far from neutral. Based on this
consideration, university students, as a significant political power that could bring
potitical changes, needed critical reading skill to avoid them from manipulation
and provocation.

Critical reading skill, as proposed by Devine (1981:103-110), includes the
_ability in recognizing the writer’s purposes, the ability in noting special point of
view, the ability in being aware of the writer’s choice of language, the ability in
evaluating the writer’s argument and the ability in evaluating inferences. In order
to describe to what extent the students could read political news critically, this
study also made attempt to describe to what extent the students could perform in

each critical reading ability as previously mentioned.
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Based on the objectives of the study as stated above, a descriptive study
was then employed in this study. The population of this study was the Widya
Mandala University S1 students of semester seven. This study involved the
students of all faculties / departments, except the department of physics since
- there was no sample available duning the conducting of the study. The samples
were selected using convenient sampling. The data used in this study were the
students “test scores. They were obtained from 448 samples. A test consisting of
three pieces of political news and 21 questions was used as the research
instrument. The test asked the students to perform their critical reading skill
including their abilities in recognizing the.writer’s purposes, noting special point
of view, being aware of the writer’s choice of language, evaluating the writer’s
argument and evaluating inferences. The mean calculation was used to analyze the
students’ test scdres. The employment of mean calculation was to explain to what
extent the students could read Indonesian political news critically and to what
extent the students could perform in the five critical reading abilities.

This study finds that the students’ skill in reading Indonesian political
news critically was poor. VThe students were quite skillful in recognizing the
writer’s purposes. However, they could not note special point of view. They were
not able to identify the irrelevant information and the writer’s opinion. They also
showed poor ability in being aware of the writer’s choice of language since they
could not identify the words or phrases that were deliberately used by the writer to
reveal certain emotion. The students’ ability in evaluating the writer’s argument

was poor. They found it difficult to judge the writer’s argument correctly. It might
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be because they did not have knowledge on what a good or bad argument is. The
students were also poor in evaluating inferences. Most of them were already
satisfied with the writer’s inferences, which were not strongly supported with
adequate explanation and evidences. Indeed, some students were able to express
their own inferences, however, many of those inferences contained prejudices,
were weak and emotionally made. In overall, the students showed inability in
making qualified inferences. Only a small numbers of students can critically state
constructive opinion, question the adequacy and the strength of the evidences and
challenge the writer’s inferences.

This condition might be due to the fact that the students had not been
taught how to read cntically explicitly before. They might never think that there 1s
always a chance the news to be biased and thus, they seldom or never consciously
practice reading critically. This condition might also due to the students’ learning
style. The students might be used to spoon-feeding teaching-learning process, in
which they only accepted what was told and given to them and had less

‘opportunity to criticize, to respond and to take initiatives.

5.2 Suggestiéns

This study has proved that the students’ skill in reading political news
critically was poor. Even though they perférmed a moderate ability in recognizing
the writer’s purposes, they showed poor performances in noting special point o

view, being aware of the writer’s choice of language, evaluating the writer’s
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argument and evaluating inferences. These findings trigger the following

suggestions.

5.2.1 Suggestions for Educational Practitioners

The students’ inability to read critically causes a deep concern especially
to all educational practitioners. . As educational practitioners, we are responsible
for the quality of our students. The findings of this study show that our students
were not immune to biases found in political news. Since university students are
a potential political power and the future of nation, this situation, of course,
endangers Indonesia. Based on this consideration, teaching the studentS how to
read critically is a must. Thus, the curriculum makers need to realize the
importance of teaching critical reading to the students. The students must be
taught critical reading skill as early as possible. Practically, the teaching of critical
reading must be included all levels of education and should be inserted especially
in language syllabuses. The language teachers especially hold a strategic position
in determining the quality of the students’ critical reading skill. They are the
persons who know their students’ weaknesses best. Thus, teachers must know the
best techniques to teach the students how to read critically according to the
students’ characteristics. The matenial difficulty and the kind of exercises must be
| adjusted to the students’ level. Teachers must develop the students” awareness that
everything they read is very possible to contain biases. Teachers should also avoid

spoon-feeding teaching learning process but they must create teaching-learning
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atmosphere that can encourage the students to give their opinion, to think
alternatives and to take initiatives instead.

In order to make the students be able to read critically, the students must
be taught each critical reading skill that may constitute their overall critical
reading ability. Some suggestions are put forward to train the students to read
critically. To enable the students to recognize of the writer’s purposes, the
students must be asked to identify the writer's stated and unstated purposes
whenever they do reading. Various reading text from different kinds of writers can
be chosen. It is also important here to present the students with the texts from the
writer who strongly and vulgarly expresses his purposes to the very skillful writer
who uses delicate language and good techmique to cover his intention.

To train the students to note special point of view, the students must first
be made aware that the writer may understand reality from his own special way.
The students should have many practices in identifying irrelevant information and
the writer’s opinion from various reading texts. A good reading matenal for this
exercise can be taken from newspaper.

To teach the students to be aware of the writer’s choice of language, the
steps in the previous discussion might be' applied. First, the students must be made
aware of the emotive meaning of words. They must understand that a writer often
particularly chooses certain words to give special effect and impression on the
readers. Reading text, such as from ne;fvspaper, can be given to the students to
have them practice locating the words and phrases that carry special emotion and

get the writer’s tone based on the words and phrases he particularly chooses.
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To teach the writer to evaluate argumeﬁt, the students must be given
adequate explanation on ﬁow a good argument should be. They should alsc; be
given many practices by asking them to state whether an argument is good or bad
and to explain their judgment.

In order to train the students to evaluate inferences, the students must be
given knowledge on what a good inference is and how to make a good inference.
For practices, the students could be asked to actively respond to argumentative

text and to state their own inference after reading.

5.2.2 Suggestions for Newsmakers

Last but not least is that the findings of this study should be a kind of
reminder to those who are involved in méking news. They must understand that
what they write and present as political news might bring complicated
consequences. Considering the condition of our students who are not immune to
the biases, the newsmakers must improve the quality of their news. They must
return to their main function to present objective reports and information to the
people and need to realize that they, somehow, also determine the faith of this
nation. Self-control is very important here to prevent themselves from including
any irrelevant information or their opinion in their news to influence readers.
News writers should make their news using simple language through the choice of
neutral words. In writing the news, the news writers should get balanced

information from the sources of respected sides, should do field investigation and
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be able to be responsible of its truthfuiness and must also be free from sidedness

and prejudices.

5.2.3 Suggestions for Further Research

Due to limitedness concerning the situation and condition during the
research, this study ‘had some weaknesses. When a further and deeper study is
done to investigate the same topic, the foliowing suggésu'ons can be considered in
order to get more accurate and detailed rgsults and explanations.

The tight academic schedule during the study was being conducted was the
main reason this study emptoyed convenient sampling in choosing its sample.
This style of sampling, however, to some extent cannot reveal results that can be
generalized to the whole population, When planning a further research, it is worth
doing to prepare a careful ‘random samﬁﬁngi té determinle the subjects of the sﬁdy
so that the results, then, can be generalized to the whole population.

This study used a test consisting of three parts to obtain the necessary data
to understand the students’ ability to read Indonesian political news critically.
The students might be too tired when they did the last part of the test. In the next
researéh, it is suggested to get the data several times. The study can use several

tests and several test types, such as multiple choice test type.



REFERENCES



REFERENCES

Bamett, Marva A. 1989. More Than Meets The Eye: Foreign Language Reading.
Theory and Practice. New Jersey: Prentice-Hall Regents.

Beard, Adrian. 2000. The Language of  Politics. Routledge.

Carrel, Patricita L. & J.C. Eisterhold. 1983. Schema Theory and ESL Reading
Pedagogy. In M. H. Long & J. C. Richards (Ed.), Methodology in TESOL: A
Book of Readings (p. 218-230). USA: Newbury House Publishers, Inc.

Clapham, Caroline. 1996. A Study of The Effect of Background Knowledge on
Reading Comprehension. Cambridge University Press.

Devine, Thomas G. 1981. Teaching Study Skiils; A Guide for Teachers.
Boston: Allyn & Bacon.

Dobson, Julia. 1973, Making the Most of Reading. English Teaching Forum,
Vol. XI, No. 2

Eskey, David E 1971. Advanced Reading. English Teaching Forum, Vol. [X, No. 6

Finocchiaro, Mary & M. Bonomo. 1973. The Foreign Language Learner: A Guide
for Teachers. Regents Publishing Company, Inc.

Fowler, Roger. 1996. Language in the News: Discourse and Ideology in the Press.
Routledge.

Ghadessy, Mohsen. 1987. Is Schema Theory Telling Us Anything New ?
R. E.L.C. Journal, Vol. 18, No. 1

Goatly, Andrew. 1997. The Language of Metaphors. London: Routledge.

Goodman, K. S. (Ed.) 1968. The Psycholinguistic Nature of the Reading Process.
Detroit: Wayne State University Press.

Hayakawa, S. [. 1972. Language in Thought and Action. New York: Harcourt Brace
Jovanovich.

Heilman, Arthur W, Timothy R. Blair & William H. Rupley. 1981. Principles and
Practices of Teaching Reading. Columbus: Charles E. Merill.

Hopkins, Charles D. & Richard L. Antes. 1978. Classroom Measurement and
Evaluation. Peacock, Co.

[



Johnson, Patricia. 1983, Text  Analysis and Reading Comprehension.
R. E. L. C. Journal, Vol. XIV, No. .

Kasth, Ekawahyu & Azis Suganda. 1999. Pendidikan Tinggi Era Indonesia Baru.
Grasindo.

Kurland, Dan. 2000. Cntical Reading VS Critical Thinking. Online Internet: October
3™, 2002. hitp://Awww criticatreading com.

L. M. O’Henry. 1988, The Use of Reading Passages to Develop Students’
Vacabulary in Context Versus in Isolation. Surabaya: Unpublished Thesis.
Widya Mandala University

McWhorter, Kathleen T. 1992, Study and Thinking Skills in College
New York: Harper Collins Publishers. Inc.

Milan, Deane. 1991. Developing Reading Skills. New York: McGraw - Hill
Nunan, David. 1985,  Content Famihanty and the Perception of Textual

Relationships in Second Language Reading. R. E. L. C. Journal, Vol. XVI,
No. 1.

Samuels, J. & Kamil M. 1984, Models of the Reading Process. In P. D. Pearson
(Ed.), Handbook of Reading Research (p. 185-224). New York: Longman

Smith, Frank. 1985. Reading. Cambridge University  Press.
Sudibyo, Agus. 2001. Politik Media dan Pertarungan Wacana. Yogyakarta: /KiS.

Thomas, Linda & Shan Wareing. 1999. Language, Society and Power: an
Introduction. Routledge

Tjandra, Emilia. 1998. The Effect of Critical Reading Technique on the Reading
Achievement of the English Department Students of Widya Mandala
University. Surabaya: Unpublished Thesis. Widya Mandala University.

Wood, Nancy V. 1980,  Strategies for Collegze Reading and Thinking.
Texas: Mc Graw Hill, Inc.

QA





